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“Translanguaging is many things. It has become a rather trendy and 
at times controversial term as it has gained traction in academia 
over the last several years. However, the way in which it has been 
taken up by researchers, particularly in education, is evidence that 
it is filling a gap in our descriptions of language practices in 
educational settings.”

(Mazak, 2016: 1)





•Origins and development of translanguaging

•Evolving definitions

•Research: Translanguaging and education

•Future directions?





trawsieithu

https://translate.google.com/?hl=sv#en/cy/translanguaging


Cen Williams (1994): 

schools in Wales in the 1980s 

Colin Baker (2001, 2006, 2011, 2017) 

Foundations of Bilingual Education and 
Bilingualism

Ofelia García (2009) 

Bilingual Education in the 21st Century

Ofelia García & Li Wei (2014) 
Translanguaging: Language, Bilingualism, 
and Education



code-switching 

language as fixed codes or compartmentalised 

a term from linguistics which analyses the speech of bilinguals 

language separation 

translanguaging = sociolinguistic, ecological, and situated 

trans = fluid practices between and beyond socially constructed languages; 
transdisciplinary; transformative

languaging = the use of language as a dynamic activity process 

‘‘goes beyond what has been termed code-switching” (García, 2009: 45)

“celebrates and approves flexibility in language use and the permeability of 
learning through two or more languages” (Lewis, Jones, & Baker, 2012: 659)



 a move away from a focus on language as a code to a focus 
on the speakers in a context and how they use language

 a move away from compartmentalisation to concurrent 
use of two or more languages 

 not simply switching between languages 

 the process of the development of two languages

 facilitation of the understanding of content and for 
processing the subject material that is key to the content 
and language integrated learning classroom                                  

(Lewis, 2008:82) 



”Translanguaging is the process of making meaning, shaping
experiences, understandings and knowledge through the use of
two languages.” (Baker, 2011: 288)

(García, 2009)

“…has its own transformative power because it 
is forever ongoing and combines and generates 
new identities, values and practices”
(Garcia & Li Wei, 2014: 23-24)





”Translanguaging has moved from what seemed to be a neologism to describe 
diverse multilingual practices to a new critical analytical lens that deals with 
multilinguals’ languages not as discrete and separated systems, but that form an 
integrated whole, a repertoire that is accessed for specific communicative 
purposes. Translanguaging research is just beginning to emerge.”

(Li Wei & García, 2016: 12)



“the deployment of a speaker’s full linguistic repertoire without 
regard for watchful adherence to the socially and politically 
defined boundaries of named (and usually national and state) 
languages” 

(Otheguy, García & Reid, 2015: 283)

“Researchers who work with translanguaging distinguish
between national languages as social constructions of nation-
states and the language practices of bilinguals. In so doing, 
translanguaging research reminds us that although different 
languages do not have objective linguistic reality, they do have a 
social reality that impacts bilingual speakers.”

(Li Wei & García, 2016: 2)



• Flexible bilingualism (Creese & 
Blackledge, 2010)

• Translanguaging (García, 2009)

• Heteroglossia (Bakhtin, 1981)

• Truncated multilingualism 
(Blommaert 2009)

• Polylingualism (Jørgensen 2008)

• Plurilingualism (Canagarajah, 2009)

• Codemeshing (Canagarajah, 2005)

• Heterolingualism (Pratt, 2010)

• Metrolingualism (Pennycook, 2010)

•‘Parallel monolingualism’ 
(Heller, 1999)

•‘Bilingualism with diglossia’ 
(Baker, 2003; Fishman, 1967) 

•‘Bilingualism through 
monolingualism’ (Swain, 1983:4) 

•‘Two solitudes’ (Cummins, 2005)

•‘Two monolinguals in one 
body’ (Gravelle, 1996:11)

https://frokenhulya.wordpress.com/



1) language ideology

2) a theory of bilingualism

3) a pedagogical stance

4) a set of practices

5) transformative

(Mazak, 2017: 5-7)

Part of the
”Multilingual turn” 

(Conteh & Meier, 2014; May, 2014)



–
as language ideology

Translanguaging challenges

• Monolingual norms

• Assumptions of languages as single, separate entities

• Specific, limited accepted forms and functions of languages in 
different contexts, especially education

• Language hierarchies

”Whether explicit or implicit, language ideologies inevitably 
incorporate, often unconsciously, speakers’ sometimes-idealized 
evaluations and judgments of appropriate language forms and 
functions along with opinions about individuals and groups that 
follow or flout conventional expectations.” (McGroarty, 2010: 3)



–
as a theory

“takes the point of view of the bilingual speaker himself or 
herself for whom the concept of two linguistic systems does not 
apply, for he or she has one complex and dynamic system” 

(García & Kleyn, 2016: 12, original emphasis)

“[...] a Translanguaging perspective, a theoretical perspective that 
is intended to raise fundamental questions about the validity of 
conventional views of language and communication and to 
contribute to the understanding of the Post Multilingualism 
challenges that we face in the twenty-first century.” (Li Wei, 2016: 1)



–
as pedagogical stance

Traditionally, both bilingualism and bilingual students have been 
perceived as problems to be addressed and corrected by the 
education system.      (Cummins, 2000; García, 2009; García & Kleifgen, 2010)

Translanguaging “is about using this linguistic repertoire in a 
flexible way in order to gain new knowledge, develop new skills 
and enhance language practice.” 

(Beres 2015: 112) 



Advantages in the classroom (Baker, 2011)

• It may promote a deeper and fuller understanding of the 
subject matter.

• It may help the development of the weaker language.

• It may facilitate home-school links and co-operation.

• It may help the integration of fluent speakers with early 
learners.





2015 Dalarna University 

Translanguaging – Practices, skills and pedagogy

2017 Örebro University 

Translanguaging – Researchers and practitioners in collaboration

2019 Linnaeus University 

Translanguaging in the Individual, at School and in Society



Doctoral dissertations: 
BethAnne Yoxsimer Paulsrud
Camilla Lindahl 
Anne Reath Warren
Sari Vuorenpää
Jeanette Toth



 Translanguaging as a theoretical, 
ideological and pedagogical concept

 Empirical studies covering macro-micro 
level 

 Diverse linguistic contexts where multiple 
varieties are used



How teachers deliberately draw on their students’ multiple 
linguistic resources in pedagogy in order to promote and 
mediate learning. 
(Creese & Blackledge, 2010; Heller, 2007; Hornberger & Link, 2012)

“purposeful concurrent uses of two languages in a bilingual 
classroom” (Lewis, Jones, & Baker, 2012: 644)



10 Unravelling Translanguaging: The Potential of Translanguaging 
as a Scaffold among Teachers and Pupils in Superdiverse
Classrooms in Flemish Education

Kirsten Rosiers

12 Agency and Affordance in Translanguaging for Learning: Case 
Studies from English-medium Instruction in Swedish Schools

Jeanette Toth and BethAnne Paulsrud 



• ‘a policy found within language practices’ 
(Bonacina-Pugh, 2012: 216)

• ‘the juxtaposition of “practice” and “policy” in one single 
expression (“practiced language policy”) shows that language
policies and practices need not be seen as distinct’

(Bonacina-Pugh, 2012: 217)



8 From Silencing to Translanguaging: Turning the Tide to Support 
Emergent Bilinguals in Transition from Home to Pre-school 

Latisha Mary and Andrea S. Young 

11 Negotiating Concepts and the Role of Translanguaging 

Anna Slotte and Maria Ahlholm 



“The act of translanguaging then is transformative in nature; it 
creates a social space for the multilingual language user by bringing 
together different dimensions of their personal history, experience 
and environment, their attitude, beliefs and ideology, their 
cognitive and physical capacity into one coordinated and 
meaningful performance, and make it into a lived experience.”

(Li Wei, 2011: 1223)

Safe spaces: Educators and Learners

• co-construct meaningful relationships & experiences

• mix, switch, translate and use translanguaging (Garcia, 2007) 

strategies to: 
• communicate their meanings
• perform their identities 

(Conteh & Brock, 2011)



4 Spaces for Translanguaging in Swedish Education Policy 

Jenny Rosén

9 Translanguaging Space and Spaces for Translanguaging: A Case 
Study of a Finnish-language Pre-school in Sweden 

Boglárka Straszer



“Only when educational systems, whether monolingual or 
bilingual, understand that […] all doing is knowing and 
languaging, and all knowing and languaging is doing, will 
there be a space to educate all children equitably and for 
social justice. For that to occur, bilingual students must be 
allowed to build on their translanguaging practices, their 
peers must be engaged in translanguaging discourses,
and teachers must value translanguaging and build on those 
flexible practices.” 

(García & Leiva, 2014: 10)



Translanguaging promotes social justice

providing equity for all students (language, culture)

building on linguistic strengths and developing linguistic 

awareness

having high expectations of all students

being advocates of children and valid assessment

(García & Flores, 2012: 242)



6 Pedagogies to Challenge Monolingual Orientations to Bilingual 
Education in the United States 

Susan Hopewell

7 Translanguaging and Social Justice: The Case of Education for 
Immigrants who are Deaf or Hard of Hearing 

Karin Allard and Åsa Wedin





Agency and Affordance in Translanguaging for Learning: Case 
Studies from English-medium Instruction in Swedish Schools

Jeanette Toth and BethAnne Paulsrud 

Aim

To explore the practices of and perspectives on translanguaging in 
two Swedish schools offering EMI

• What patterns of language choices can be found in the EMI 
classroom?

• How do the processes of translanguaging relate to agency and 
affordance in the EMI classroom? 



Multilingualism and translanguaging in teacher education

BethAnne Paulsrud and Harriet Zilliacus

• How do teacher educators describe their role in teacher education in preparing 
student teachers for linguistic diversity in Swedish schools?

• How do teacher students describe their education regarding linguistic diversity 
in Swedish schools?

• What translanguaging spaces can be identified in teacher educators’ and 
student teachers' perspectives and experiences?



Aim:

to understand how one young multilingual child’s everyday 
language practices (Laura)

1) How does she exercise agency?

2) How does she make use of her linguistic resources?

3) How does she articulate metalinguistic awareness? 

4) How does she respect or resist the family language policy 
set forth by her parents?

“We know the same languages and then we can mix them”: 
A child’s perspectives on everyday translanguaging in the family

BethAnne Paulsrud and Boglárka Straszer





Choudhury (2017: 112) argues that “translanguaging occurs 
even if the instructors follow monolingual instructional 
approaches in the classroom.” 

“In the twenty-first century we are aware of the linguistic 
complexity of the world, in which monolingual schooling 
seems utterly inappropriate.  Language differences are a 
resource, and bilingual education in all its complexity and 
forms seems to be the only way to educate as the world 
moves forward.” (García, 2009:16)



“What we need is a paradigm shift in language teaching.  
Pedagogy should be refashioned to accommodate the modes of 
communication and acquisition seen outside the classroom. . .” 
(Canagarajah, 2009: 210)

“It is essential for language educators to fill up implementational
spaces  with multilingual educational practices in the face of 
restrictive policies.” (Hornberger, 2005: 606)



studies of newly arrived adult immigrants learning the majority 
language in their new country 

studies of family language policies in relation to the linguistic 
repertoires promoted in schooling

teacher education  pre-service and in-service training to ensure 
teachers are equipped to meet the needs of a more linguistically 
diverse student population

named languages in relation to translanguaging in written 
discourse in educational settings and in academic language

areas of student performance and assessment
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